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Thesis entitled “Teachers’ Methods in Teaching Reading Comprehension
Skill at MTs Negeri 1 Makassar” discusses about what are the teachers’ methods
in teaching reading comprehension skill in their own class. Qualitative research
was used to find and analyze the data that, the researcher collected during the
research. The research was conducted in MTs Negeri 1 Makassar.
The subject under investigation consists of three teachers. The subject of
this research was the English teachers of MTs Negeri 1 Makassar who teach in the
seventh, eighth, and ninth grade. Data was gathered by using questionnaire and
interview, while observation was used to confirm how the teachers implement the
methods during their teaching and learning process.
The result of this research showed that, the English teachers of MTs
Negeri 1 Makassar perceive that, there are two kinds of the method that the
teachers used in teaching reading, they are; Numbered Heads Together (NHT) and
Skimming Method. The teachers perceive that both of the methods are appropriate
methods to help students overcome their difficulties in reading, create a positive
atmosphere in the class, and build a good interaction between teachers and
students.
1CHAPTER 1
INTRODUCTION
This chapter provides the background and research focus. It also presents
the research objectives, research significance, research scope, and definition of
key terms.
A. Background
It has been considered that reading is the second most emphasized skill in
English as a foreign language (EFL) teaching and it is also the main skill of
teaching English as a second language (ESL) in many countries (Susser and Rob
(1999) Brown (2001)). So, without the ability to read effectively students will lose
lots of opportunities in his education and in his real life situation in the future. By
reading people will not only get new information from the texts but also will get
the knowledge of language used in the texts. Reading can help students to increase
their language knowledge, such as the new vocabularies, phrases, idioms, and
many more when they read various kinds of book.
In Indonesia, particularly in English teaching and learning process, reading
plays significant roles for students as manifested in school. Students are expected
to have abilities to understand and produce some short functional texts and essays
in the form of procedure, descriptive, recount, narrative, and report. It means that,
in English teaching and learning process, students need to have good reading skill
in order to comprehend their material well. Students need the appropriate reading
strategy in order to get the messages or the information lies inside the texts.
Reading involves higher order thinking skill and to be much more complex than
1
2decoding specific words since English becomes the subject that is faced in the
National Examination. Reading becomes very essential because most of the
questions in the National Examination are about reading comprehension. In order
to pass the National Examination, the students should be able to answer these
reading comprehension questions. Therefore, English teaching and learning
process in Indonesia is more focused on reading.
Teachers’ methods in teaching reading definitely influence the
development of students’ reading comprehension. The main goal of reading is
comprehension and otherwise reading would be a meaningless exercise. To
facilitate comprehension, the teachers should aid the students’ understanding by
using appropriate method when describing the reading materials. In addition,
teachers’ methods about it perhaps will increase students’ motivation to read and
in learning reading itself.
Reading is the major problem that was found in the seventh till ninth grade
at MTs Negeri 1 Makassar. Most of the students preferred to spend their break
time to play in the yard and canteen rather than reading books in the library. It
was a reality found at MTs Negeri 1 Makassar. It showed that, they still had low
motivation in reading. They were possibly aware if teacher always reminded and
motivated them that, reading could train their comprehension and expanding their
insight as well. However, they did not realize the importance of reading. In fact,
reading has very important role in learning process because reading
comprehension determined the success of the students in learning many things
particularly in school. Moreover, the students often failed in joining any lessons
3because they did not like reading and they thought that reading was just so
confusing.
According to the observation of the researcher, each of the English
teachers at MTs Negeri 1 Makassar have their own methods and theories about
teaching and learning which might have been influenced by their training,
established practice, experience on what works best, personality factors, principles
derived from approach and the nature of learners.
Based on the fact above, to solve the problem that occurred at MTs Negeri
1 Makassar, the researcher conducted a research about Teachers’ Methods in
Teaching Reading Comprehension Skill at MTs Negeri 1 Makassar.
B. Research Focus
Based on the fact in the background, the formulation problem of this
research is presented in the following of question:
What are the teachers’ methods in teaching reading comprehension skill in
their own class at MTs Negeri 1 Makassar?
C. Research Objective
Relating to the research focus, the research objective is to find out the
teachers’ methods in teaching reading comprehension skill at MTs Negeri 1
Makassar.
D. Research Significance
1. Theoretical Significance
The purpose of teaching reading as one of the four main skill in studying
English as a foreign language in junior high school is to develop students’ ability
4to read and get the comprehensive messages lies inside the texts. Nuttal (1996: 4)
states that one of the purposes of reading is to get the meaning of the text. In
understanding the meaning of the text, the teacher needs to facilitate the students
with appropriate methods in teaching to make students more easily to comprehend
the material well.
2. Practical Significance
a. Significance for the students
Through the methods that teacher used; students will have a great
improvement of reading if they join the class. Their ability in reading
comprehension will gradually improve because the teacher will use one or two an
appropriate methods that can help students understanding more and more.
b. Significance for the teachers
The result of this research is greatly expected to be useful for all of the
teachers. The researcher expects this research can give positive contribution for all
the teachers in teaching reading in the classroom. The teachers automatically can
be easily control their students and achieve the goals effectively. As the last, the
teachers will have additional experiences in teaching reading to the students.
c. Significance for the readers
It can be used to bring positive impacts for the readers to improve their
knowledge about an appropriate method in teaching reading easily.
5d. Significance for the researcher
For the researcher, the study will be used as one of study reference which
can be applied in teaching and learning process when the researcher became a
teacher in the future.
e. Significance for other researchers
For other researchers in the same topic, this research hopefully can be an
input to their research.
E. Research Scope
This research focuses on identifying the teachers’ methods that they used
in teaching reading comprehension skill to improve students’ reading
comprehension at MTs Negeri 1 Makassar.
F. Definition of Key Term
These are a few definitions of key terms in order to make the readers
clearly understand. They are:
1. Teachers’ Methods
In Merriam-Webster explained that, method is a procedure or process for
attaining an object: such as a systematic procedure, technique, or mode of inquiry
employed by or proper to a particular discipline or art; and a systematic plan
followed in presenting material for instruction. Based on that definition, the
researcher concluded that, teachers’ methods are the teachers’ teaching ways that
has selected to facilitate the teaching-learning process.
62. Teaching
According to Azeb (1984:74) teaching is an act of providing, directing,
checking and following-up activities to facilitate formal or informal learning. It is
a collection of practical activities aimed at bringing about learning or
understanding. To her, teaching is not dictating, ruling, conditioning, forcing,
indoctrinating or taming. Instead, it aims at bringing about learning and is
practiced in such a way that it takes into consideration the student’s intellectual
capacity and ability for independent judgment (as cited in Abessa Bekele Nora,
2012:2). Based on that definition, the researcher concluded that teaching is a
process of facilitating student in learning by using some different methods to
improve student comprehension.
3. Reading
According to Harmer (1991:90) “Reading is an exercise dominates by the
eyes and the brain, the eyes receive message and the brain then has to work out
the significance of this message”. So, the researcher can conclude that, reading is
an active process of getting meaning by using the eyes and the brain.
7CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter attempts to contextualize some previous related research
findings of the research focus. It consists of two major sections; they are literature
review and theoretical framework.
A. Literature Review
1. Research Findings
A lot of researchers had already reported their research about teachers’
methods in teaching. Some of findings of related research are presented in section
as follow:
Nora (2012) in her research that observed “Methods of Teaching and their
Implications for Quality of Students’ Learning at Samara University”, she has
concluded that with respect to the teachers’ methods of teaching, teachers’
teaching of large number of students at a time; creating learners’ interest,
enthusiasm and appreciation; and encouraging students’ participation or
involvement and success in their learning were high. The provision of the students
with demonstrations which make them good observers, and teachers’ way of
teaching in enhancing critical thinking and skills of scientific investigation were
also high. Teachers were highly supporting their students to learn how to discover
and organize things, and using textbooks, handouts and other printed materials to
teach their students. They were also highly providing or giving individual
assignments and projects to their students, and encouraging their students to
develop group learning skills such as discussion and interpersonal skills. This
7
8indicates that, teachers were effective in helping their students to learn and
understand the content.
Other research, Maggie (2014) in her research that observed “Teaching
Reading in Inclusive Classroom: A Case Study of Regular Teachers’ Instructional
Strategies in Teaching Reading Comprehension to Standard Four Learners in
Malawi”. As the result of her research, she found that, knowing the definition of
reading comprehension may mean nothing if the same old practices prevail in
class. The teaching strategies which teachers in the study used were not geared at
enhancing reading comprehension in learners because they mainly focused on
word recognition. This is in contrast to what Pressley (2006) is saying that,
reading comprehension requires much than just the ability to decode words.
Teachers in the study emphasized on reading aloud which does not really bring
out the comprehension skills. This may be a result of unpreparedness, or because
of the challenges they face, or may be the teachers are just ill-equipped to teach
reading comprehension. While some of the challenges may not be overcome by
teachers alone, but if teachers are well conversant with what they are supposed to
do and do it with commitment and dedication, there can be some improvement in
reading comprehension.
Furthermore, Ahmad (2013) in his research that observed “A Study on
Strategies for Teaching Speaking and Reading Comprehension Skills”. In the end
of his research, he concluded that the teachers applied three kinds of stages in
teaching reading, those are pre- reading, whilst reading, and post-reading stages.
In pre-reading stage they gave the students some questions as a worming up to
9know and enrich the students’ vocabulary mastery. This is also done to help the
students to enter to the topic being discussed. Next, in whilst reading stage, they
distributed the texts and gave some questions related to the text provided. This is
done to know the students’ comprehension on the text given. Even, this is done
through a play. Then, in post-reading stage they did reinforcement and gave the
conclusions to know whether or not the students understand to the material had
been given by their teachers. Then as found in the results of questionnaire data, it
can be concluded that basically almost of the students believed that all of the
teachers had created some extent strategies in teaching speaking and reading
comprehension skills. They perceived all their teachers prepared the lesson and
activated their background knowledge before speaking and reading activity. They
also perceived that all their teachers had created clear instruction that could help
them to speak and understand the text in reading.
2. Pertinent Ideas
a. Method
Before defining what method of teacher used in teaching, it is important to
describe what method is. Method is an overall plan for systematic presentation of
language based on a selected approach that is a set of assumptions dealing with
the nature of language, learning and teaching, it is followed by techniques which
are specific classroom activities consistent with a method, and therefore in
harmony with an approach (Edward Anthony: 1963).
MoE (1999:61) states, the term of “method”, which was taken from Latin
word, simply implies mode or way. The general meaning of method, according to
10
Azeb (1984:90), is an orderly planned progress towards a given and/or a
coordinated system of principles for the performance or conduct of practice (as
cited in Abessa Bekele Nora, 2012:12). It enables the teacher to select appropriate
learning experiences, create appropriate environment, guide and direct learning
activities, assess and evaluate progress and bring about learning or understanding
systematically without unnecessary waste. Therefore, from this we can understand
that, in the world of education, method of teaching is the mode or the way by
which a subject matter is communicated in a way that it could properly achieve
the intended outcome or objective.
Methods of teaching are general means, manners, ways, procedures, or
steps by which a particular order is imposed upon teaching or presentation of the
activities (Biadgelign, 2010:99). In clearer terms, methods of teaching refer to
construction of ‘how teaching ought to be done’. On top of this, teaching methods
may be viewed as a series of discrete steps that the teacher uses or takes so as to
achieve the predetermined instructional objectives (ibid).
In Wikipedia states that, Method (from the Greek methodos), which
means a way or path taken. In relation to scientific efforts, method concerns the
way to be able to understand the object of the target science concerned. The
function of method means as a tool to achieve the goal or how to do or create
something.Methods may refer to the following:
1) Scientific method , the steps taken to obtain scientific results.
2) Method (computer science) , a piece of code used to perform a task.
11
3) Method (music) , a kind of textbook to help students learn to play musical
instruments.
4) Teaching method is a way that an educator or the teacher did to the students
during teaching and learning process.
A teaching method comprises the principles and methods used by teachers
to enable students’ learning. These strategies are determined partly on subject
matter to be taught and partly by the nature of the learner. For a particular
teaching method to be appropriate and efficient it has to be in relation with the
characteristic of the learner and the type of learning it is supposed to bring about.
Suggestions are there to design and selection of teaching methods must take into
account not only the nature of the subject matter but also how students’ learn. In
today’s school the trend is that it encourages a lot of creativity. It is a known fact
that human advancement comes through reasoning. This reasoning and original
thought enhances creativity.
The approaches for teaching can be broadly classified into teacher
centered and student centered. In Teacher-Centered Approach to Learning,
Teachers are the main authority figure in this model. Students are viewed as
“empty vessels” whose primary role is to passively receive information (via
lectures and direct instruction) with an end goal of testing and assessment. It is the
primary role of teachers to pass knowledge and information onto their students. In
this model, teaching and assessment are viewed as two separate entities. Students’
learning is measured through objectively scored tests and assessments. In Student-
Centered Approach to Learning, while teachers are the authority figure in this
12
model, teachers and students play an equally active role in the learning process.
The teachers’ primary role is to coach and facilitate student learning and overall
comprehension of material. Student learning is measured through both formal and
informal forms of assessment, including group projects, student portfolios, and
class participation. Teaching and assessments are connected; student learning is
continuously measured during teacher instruction. Commonly used teaching
methods may include class participation, demonstration, recitation, memorization,
or combinations of these.
b. Teaching
According to N. L, Gage (1963), “Teaching is a form of interpersonal
influence aimed at changing the behavior potential of another person” (as cited in
Advanced Methods of Teaching, 2012). Edmund Amidon defined it as, “Teaching
is an interactive process, primarily involving classroom talk which takes place
between teacher and pupil and occurs during certain definable activity”. H.C.
Morrison (1934), states that, teaching is an intimate contact between a more
mature personality and less mature one which is designed to further the education
of the latter”.
1) Concept of Teaching
Teaching is a process which usually takes place in the classroom
situations. It is more of formal processes. In the classroom situations, we see that,
the teacher has something in their mind and wants to convey it to the students. For
this purpose, they takes the help of teaching. They take all efforts to make the
13
students understand it. Their teaching is successful if the students are able to grasp
it fully.
2) Need of Teaching
Through teaching, the teacher aims at giving some knowledge to the
students, passing some information to them, making the students acquire some
skill, changing the attitude of the learners, modifying the behavior of the students,
giving some experiences of life, etc. A sincere and hardworking teacher makes
every effort to achieve the desired ends. Teaching is an art of educating other
people. In this age of science and technology when there is explosion of
knowledge, the process of teaching has reached new dimensions. It is no longer a
simple art of imparting information to the students. It is now tending to become a
technology by itself instructional television, computer assisted instruction,
teaching machines, etc. Teaching is an activity which goes on between the two
parties i.e. the giver and the receiver. Teaching is not a mechanical process. It is
an intricate, exacting, challenging job. Teaching cannot be boiled down to a
convenient formula of “telling and testing”. It is the complex art of guiding pupils
through a variety of selected experiences towards the attainment of a widening
field of learning.
3) Function of Teaching
The teacher has to diagnose the entering behavior of the students. The
initial potential of the students in terms of cognitive and affective abilities should
be properly diagnosed with the help of some diagnostic tests. The teacher has to
diagnose and formulate specific educational objectives, the type and amount of
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behavioral changes they wants to introduce in the students. The teacher has to
analyze the content, instructional material and environmental facilities available
for carrying out his task. Although the teacher as independent variable, is more
active in exercising diagnostic functions, yet the role of the students as a
dependent variable cannot be underestimated. The teacher has also to perform
certain important diagnostic functions on the basis of his perception for their
abilities and responses.
4) Prescriptive Functions
On the basis of diagnosis, the teacher takes decision about the needed
prescription for achieving the stipulated objectives. Accomplishment of objectives
needs an appropriate interaction between the teachers and the students which, in
turn, needs proper management of the intervening variables by the teachers.
In teaching, we must perform the following functions;
a) Setting appropriate contents and organizing them into proper sequence.
b) Selecting proper teaching techniques, strategies and feedback devices in view
of the individual difference among the students.
c) Seeking essential cooperation from the students for a purposeful interaction.
In the performance of prescriptive functions also, the teacher is likely to be
more active than the students. The prescription is made for the student to bring
desirable changes in their behavior. The student has to work for the purposeful
interaction and give their sincere cooperation for the teacher in exercising the
various prescriptive functions.
15
5) Evaluative Functions
Evaluative functions concerned with the tasks of evaluating the progress
and outcomes of the prescriptive functions that may be decided in the form of
realization of the stipulated objectives. The failure in the realization of the
objectives is essentially a failure in the prescriptive functions either due to
improper diagnosis or some serious mistakes in prescribing or carrying out the
treatment (actual teaching) or task.
In contrast to diagnostic or prescriptive functions, the students remains
more active in the evaluative functions. They have to respond and evaluate their
own progress in terms of the abilities acquired and behavior changes occurred.
They are taught and helped by the teachers in bringing improvement in their
behavior on the basis of their entry behavior and potentialities.
c. Teaching Reading
1) Principles of Teaching Reading
Teacher should concern the teaching of reading comprehension to achieve
the goals of teaching and learning process. In teaching reading, the teacher is
expected to give opportunity for students to read the texts comprehensively. It
means that, the teacher should create the situation where students can read the text
silently and after that discuss the text together. Without putting aside the reading
aloud activity, this activity is also needed for students in order to be able to
interact well with the texts. So, teaching reading is not a simple matter but teacher
can create a lot of activities which can raise students’ motivation in reading. The
teacher should organize the teaching and learning process in order to help the
16
students understand the materials easily. Teaching reading in more interactive
way has positive effects on the students’ reading comprehension. By applying the
right strategy in reading class, it is believed that, students will have high
enthusiasm in joining the lesson.
Harmer (1998:70-71) formulates six principles in teaching reading. They
are mentioned as follows:
a) The teacher needs to understand that reading is not a passive skill.
Reading is an active activity. When students read a text, they must do
other activity not just read a text at glance. Students do not only catch the surface
structure of the text content. It means that, the teacher does not merely ask the
students to read the text, but he/she has to make them realize that reading is not a
passive skill. Since reading is an incredible active occupation, students need to
draw the context of the text, the writer’s arguments, and works which agree with
them.
b) The teacher has to make the students enjoy reading the passage
To make students interested in reading is important. When the readers are
not interested or enjoy reading, they will get noting from it. It is not easy for them
to receive the materials or content stated in the text when they are not interested. It
is different when they are interested in what they are reading. They will get more
benefits. They can get more knowledge and new information from the text they
are reading.
c) The teacher needs to encourage the students in responding the context of a
reading text, not just to the language used in the text.
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Understanding language is also a part of comprehending a text. However,
it is not the common thing in reading comprehension. The students have to be
accustomed to understanding, responding to the meaning of the text and
expressing their feelings about the text. That is why it becomes the responsibility
of the teacher to encourage them to do that.
d) The teacher should emphasize that, prediction is a major factor in reading.
Prediction is one of the strategies in reading comprehension. Before the
students come into the text, they can do prediction by looking at the title of the
text. The title sometimes gives clues at what the text about. By doing this, the
students will actively start the process of reading. This can be an exciting task for
the students who have imagination. Indeed, the teacher should give clues to make
the students comprehend the text easily.
e) The teacher has to match the task to the topic.
Tasks are some ways to check the ability of the students to comprehend a
text. Good tasks are those that are suitable for the topic being discussed. Tasks can
be made by questions, puzzle, etc. In this case, teachers are expected to choose
good reading tasks which can be interactive for the students. The interactive texts
may be undermined by asking boring and inappropriate questions.
f) Good teachers exploit reading text to the full.
Exploiting reading texts to the full means that the teachers does not ask the
students to read a text and then move to another activity having no relation to the
text. However, the teacher should integrate the reading texts into more interesting
and engaging class sequences. Teacher should cover all the things that the
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students can work out with the text. The teacher has to discuss the text fully, study
language, gives additional tasks to the students.
2) The Types of Classroom Reading Performance
Brown (2001:312) asserts that, there are two types of classroom reading
performance, they are oral and silent reading. Oral reading in the beginning and
intermediate levels are used as an evaluative bottom up skills and examination of
pronunciation. Thus, oral reading is not the real authentic language activity.
Moreover, other students will lose attention while a student is reading
orally. The second type of reading performance is silent reading. It may be
divided into intensive reading and extensive reading.
Intensive reading is usually focused to develop linguistic competence in
which the teacher gives a short difficult text. Intensive reading also pays attention
to grammatical forms, discourse markers and other surface details for the purpose
of complete and detailed understanding. Meanwhile, extensive reading is carried
out to achieve literal meaning, implications, and general understanding. It is
usually somewhat longer text books, long articles, and other interesting reading
materials. Extensive reading can help the learners to get away from analysis or
much look up unfamiliar words.
Figure 1: Classroom
Reading Performance
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3) Teaching Reading As A Foreign Language
Reading is a complex process which involves linguistic and cultural
background, knowledge and the reader’s purpose for reading. Thus, there are
differences in reading comprehension abilities between the first and the second
language readers. Teaching reading in a foreign language aims at teaching how
the language is used for conveying the message and develop the skills to
understand the content of the expressed language (Nuttal, 1996:3).
In addition, Brown (2007:7) states that, teaching is guiding and facilitating
learning, enabling the learner to learn, and setting condition for learning. Teaching
reading then is guiding and facilitating learner to read. Thus, there are many
components involved in teaching of reading.
4) English Teaching and Learning Process
English is considered the first foreign language to be learned in Indonesia.
It is learned as a compulsory school subject at junior high school. Junior high
school students consider as teens or young adults whose ages range between
thirteen and fifteen. Those students are in an age or puberty, as Brown (2001: 92)
states that, students at those ages are in an age of transition, confusion, self-
consciousness, growing and changing bodies and minds. In other words, teen’s
students are in the age of transition between children and adult. They are
experiencing the process of growing up which make several changes on their body
and mind, and sometimes that process of transition gives them confusion. Those
can be some factors that need to be concerned about in teaching English for teens.
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Therefore, teacher should know the characteristics of the students in a
level of age to decide how and what to teach. There are some characteristics of
junior high school students as stated by Harmer (2001: 39). There are positive and
negative characters. The main characteristic is that, the junior high school students
are emotionally unstable. Since they are in the search of individual identity and
tend to be disruptive in class, it can cause discipline problems during teaching and
learning process. Their changing in physical and also emotional makes them to be
very sensitive. They act depend on the stimuli; if they are interested in something,
they can perform good responses. They also have a great potential for creativity
and a passionate commitment to things which interest them. If they are engaged,
they have a great capacity to learn. In that case, teaching junior high school
students need to provoke students’ engagement with material which is relevant
and involving (Harmer, 2001: 39).
5) Reading
There are many definitions of reading according to many language
experts. According to Rivers (1981:261), reading is a process of enunciating the
conventional way the sounds symbolized by the printed or written markers on the
script. Brown (2004:189) adds that, reading is a process of negotiation of
meaning. In this process, the readers bring their early thought to the next parts of
the reading process to finally reach their understanding about the meaning of the
text they read. Furthermore, Nunan (1989:72), states that in reading, the readers
do a solitary activity in which the reader interacts with the text in isolation. This
isolated activity involves many interactions between readers and what they bring
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to the text like previous knowledge and strategy use, as well as variables related to
the text like interest in the text and understanding of the text types.
According to Harmer (2002:199), when the learners read a story or a
newspaper, they deploy a range of respective skills. It means that, reading is
respective skills that require the readers’ ability to create interaction between the
linguistic knowledge and knowledge of the world. Burhan (2012: 9) explained
that, reading is a physic and mental activity to reveal the meaning of the written
texts, while in that activity there is a process of knowing letters. It says a physic
activity because the parts of the body, our eyes particularly, do it. And it says
mental activity because perception and memory as parts of thought are involved in
it. He then concludes that, the main goal of reading is a process of comprehending
written texts.
And based on the experts’ quotation above, the researcher defines reading
as the process of decoding and understanding of a writing system into the spoken
words they represent and at the same time analyze the meaning or the messages of
the text by paying attention to the intonation, stressing, and pronunciation.
6) Reading Comprehension
Lenz (2005:1) states that, reading comprehension is the process of
constructing meanings from the text. It means that, the reading comprehension
process involves the readers’ ability to make a relationship between their
background knowledge and their purpose of reading with the meanings of the text.
Finally, its process results a meaning of the text which is being understood by the
readers.
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Furthermore, Klinger, Vaughn, and Boardman (2007:8) state that, reading
comprehension involves much more than readers’ responses to text. Reading
comprehension is a multicomponent, highly complex process that involves many
interactions between readers and what they bring to the text (previous knowledge,
strategy use) as well as variables related to the text itself (interest in text,
understanding of text types).
According to Alexander (1988) comprehension is a special kind of
thinking process. The reader comprehends by actively constructing meaning
internally from interacting with the material that is read. There are two kinds of
comprehension. First, the literal comprehension in which the reader is getting only
literal meaning, that is, receiving and understanding only what the author has said.
This kind of reading tends to be receptively and passively because there is no
process of efforts to dig out the deeper meaning. Second, the implied
comprehension, that is, reading beyond or between the lines when the reader is
doing the action, he brings his knowledge and experience to the act of reading,
draws inferences and applies reading to life situations. It means that he is reading
actively where there is an interchange of ideas with the author. Good readers read
for mainly means that they do not look at all of every sentence for they can
understand more than the sentences they read. Good readers can unite their
purpose with the author’s.
Based on the explanation above, reading comprehension ability is the
readers’ ability in understanding the text to find required information in
accordance with the reader’s purpose. In order to find that information, readers
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must be able to find the writers’ ideas whether it is explicit or implicit stated in the
text by applying the most effective strategies of reading comprehension.
Brown (2004:188-189) writes that, a person who comprehends English
language has the following capabilities.
a) He can identify the purpose in reading the text.
b) He can apply spelling rules and conventions for bottom-up decoding.
c) He can use lexical analysis (prefixes, roots, suffixes, etc.) to determine
meaning.
d) He guess at meaning (of words, idioms, etc.) when he aren’t certain.
e) He can skim the text for the gist and for the main ideas.
f) He can scan the text for specific information (names, dates, key words).
g) He can skip unnecessary information while skimming.
h) He is able to use silent reading technique for rapid processing.
i) He is able to use marginal notes, outlines, charts, or semantic maps for
understanding and retaining information.
j) He can distinguish between literal and implied meanings.
k) He can capitalize on discourse markers to process relationships.
The theories above tell us that reading comprehension is a complex
interactive process that involves what is being read and what readers already
know in the real world. The readers who are good at comprehending can organize
between their background knowledge and the message in the text and deciding
which process is needed to meet their purpose of reading. The comprehension
process which is focused on how the way of reading works will guide the readers
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to comprehend a reading text systematically. Some steps in the comprehension
process allow them to operate their thought systematically. It can be useful for
readers to get the meaning of the text in an easier way. In other words, reading
comprehension is a type of reading that focuses on getting the message of the
texts.
d. Cooperative Learning
1) Definition of Cooperative Learning
As mentioned earlier, the teaching of reading should fulfill some
principles of teaching of reading. The teacher should use appropriate techniques
and create classroom activities engaging for students to actively involve
themselves in the reading class in order to achieve common goal in learning. One
of the principles is related to the technique that helps students to develop their
reading skill and strategies to improve their comprehension. By implementing the
appropriate reading techniques and creating reading activities that including micro
skills and strategies in reading, the teacher will help students to read more
effectively and easier to deal with various types of texts as well as create the
teaching and learning process run effectively and motivating for students. Those
techniques and activities that are required to improve student’s reading
comprehension can be found in the cooperative learning. It is one of the teaching
strategies which are commonly used in the process of teaching and learning
process.
Cooperative learning is a kind of teaching strategies that commonly used
in the classroom. According to Brown (2001:47) cooperative learning is one
25
strategy that involves students to work together in pairs or groups and they share
information. Furthermore, Johnson, Johnson & Smith (1991) states that,
cooperative learning is the instructional use of small groups so that students work
together to maximize their own and each other’s' learning. They are a team whose
player must work together in order to achieve common goals in learning. It
involves both positive interdependence which all members must cooperate to
complete the task and individual and group accountability which each member is
accountable for the complete final outcome. By doing this, the classroom
atmosphere will be enjoyable for students to learn in order to achieve the goal of
the lesson as well as the goal of the team.
According to Richard and Rogers (2001:192), cooperative learning is an
approach in teaching that maximizes the use of active activity involving pairs or
small groups of learner in the class. By implementing cooperative learning, small
teams with different levels of ability can use variety of learning activities to
improve their understanding of a certain subject. In addition, Richard and Rogers
(2001:192) define that, cooperative learning is a group of systematic learning
activity which depends on the information exchange between the learners in the
groups in which each learner is given responsibility for his or her own learning
and is motivated to increase the learning of others. Slavin (1995) states, in
cooperative learning strategy, the teacher divides the students into small groups or
teams. The teams or group formed are heterogeneous – made up of high, average,
and low achievers, boys and girls students of different ethnic groups.
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In other words, cooperative learning is a learning strategy which covers
both individual and small group learning in a heterogeneous team. In its process,
the learning activities are designed to improve students’ cooperation and
independence in comprehending materials. Moreover, students are trained to learn
activity because they should involve in the learning activities. However, this
learning strategy emphasizes the role of individual participation to determine the
group achievement in the learning process.
Furthermore, cooperative learning gives more benefits for students Slavin
(1990: 52). They are promoting students learning and academic achievements,
increasing students’ memory during learning process, and enhance students’
satisfaction with their learning experience and helping students develop oral
communication skills and social skill, promoting students self-respect and helping
promote positive race relations. In addition, a cooperative classroom increasingly
emphasizes mediated learning. Mediation can be defined as facilitating, modeling,
and coaching. Facilitating involves creating a rich environment and activity for
linking new information to prior knowledge, providing opportunities for
cooperative work and problem solving, and offering students several of authentic
learning tasks. Coaching involves giving hints or clues, providing feedback,
redirecting students’ efforts and helping them in using the strategy. This is to
provide them with right amount of help when they need it.
Johnson in Richards and Rogers (2001:192) believes that, low achieving
students might fall behind higher-achieving students in the classroom learning
when the teacher is focusing competition rather than cooperation and teacher
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usually favored high-achieving students. Cooperative learning in this context is
possible to raise the achievement of all students in the learning activities. It also
helps the teacher build positive relationship among students and give students the
experiences they need for a good social, psychological, and cognitive
development.
In addition, Chamot and O’Malley (1992:102) state that, cooperative and
collaborative learning requires students to interact and rely on others and
themselves to complete the task. That interaction may be the structure in which
each student is given a specific and certain role in the group. These also can be
structured in formally in which students are collaborating to finish the task. They
also suggest that the cooperative environment offers many other rewards so that,
learners become more active, self-dedicated and communicative.
In summary, cooperative learning is a strategy which maximizes students’
involvement, participations, and cooperative activities with the use of small group
learning. It promotes students to take responsibility for their own and each
other’s’ learning in the group. It also helps teacher create learning environment
which engages both students as an individual and group achievement at the same
time. Moreover, cooperative structure of learning is useful to minimize
domination of individual learner and teacher-centered during the lesson.
2) The Elements of Cooperative Learning
Johnson and Johnson (1994) propose five key elements of successful
group based learning in cooperative learning. Following are the five basic
elements of cooperative learning.
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a) Positive Interdependence
The first requirement for an effective structured cooperative learning
environment is that students believe they “sink” or swim together. Cooperation
occurs only when students perceive that the success of one depends on the success
of other. Whatever task students are given to perform, each group member must
feel that his or her contribution is necessary for group success. All group members
feel responsible for everything happens in the group. It can be created by
structuring cooperative learning task and building a spirit of mutual support
within the group.
b) Face to Face Interaction
The second element of cooperative learning requires face-to-face
interaction among students within which they promote each other learning and
success. It is necessary to maximize the opportunities for them to help, support,
encourage and praise each other. Such interaction helps to promote the following:
1. Orally explaining how to solve the problem.
2. Teaching one’s knowledge to other.
3. Checking for understanding.
4. Discussing concepts being learned.
5. Connecting present with past learning
c) Individual and Group Accountability
The purpose of cooperative learning group is to make each other member a
stronger individual. Individual accountability exists when the performance of each
individual student is assessment and the results are given back to the groups. It
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also involves both group and individual performance. One of the examinations is
by assigning each student in a group to have certain responsibility in finishing the
project. Another examination is by calling on a student at random to share with
the whole class with group members or with another group.
d) Social Skill
Students must be taught the social skills and motivated to use social skills
which are needed for teamwork decision-making, trust-building, communication
and conflict management skill. The social skills determine the way students
interact with each other as teammate and structuring and structure. Structuring and
structure refer to the ways of organizing students’ interaction during the learning
activity. Those key elements should be well organized in order to create effective
group learning in cooperative process. In this case, the teacher plays important
roles in designing learning activities which cover all of those elements of
cooperative learning in the classroom.
e) Group Processing
There are some factors involved in setting up group include deciding the
size of the group and assigning students to group. The tasks, the age of the learner,
and the time limits for lesson are some factors which should be considered in
deciding the size of the group. While assigning students to group, it can be
selected by teacher, randomly selected, or student-selected. Some of the keys to
successful processing are allowing sufficient time for it to take place, emphasizing
positive feedback, maintaining students’ involvement in processing etc. In order
to be cooperative, group members must promote each other’s learning and success
30
face-to-face, hold each other personally and individually accountable to do a fair
share of the work, use the interpersonal and small group skills needed for
cooperative efforts to be successful and process as a group how effectively
members are works together.
3) The Implementation of Cooperative Learning
The implementation of cooperative learning in the teaching and learning
process of reading requires many preparations should be understood by the
teacher and students as the main elements who involve directly in the classroom.
Brown (2000:157) proposes seven rules in implementing a group technique in
cooperative learning. They are introducing the technique, designing the use of
small group for technique, modeling the technique giving clear and detail
instructions, avoiding class into group, checking for explanation, and setting the
task in action. These rules give clear description toward the things which must be
organized before implementing a group technique. It is useful to create
cooperative group in the teaching and learning process.
In addition, cooperative structure can enhance many familiar English
learning activities which encourage all students to be more actively involved as
well as improve their reading comprehension. There are some activities in
cooperative learning that can be conducted in the classroom. Each of the activities
explained as follows:
a) Pair Read
The purpose of this activity is to increase students’ reading comprehension
by using shared reading. Students are group in pairs then silently read a paragraph
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or each section. After that, in pairs take turns describing the content to their
partner. When each pair finishes they can discuss the entire passage. After that,
teacher can asks question to each groups in the class.
b) Think-pair-share
This type of cooperative learning involves a three-steps-cooperative
structure. During the first step individuals think silently about a question posed by
the teacher. Then, individuals pair up during the second step and exchange
thoughts. In the third step, the pairs share their responses with other pairs, other
teams, or the entire groups.
c) Numbered Heads Together
A team of four is established. Each member is given numbers of 1, 2, 3, 4.
Questions are asked of the group. Groups work together to answer the question so
that all can verbally answer the question. The teacher calls out a number (two) and
each two is asked to give the answer.
d) Round Table Brain Storming
In this activity, the class is divided into small group (4 to 6) with one
person appointed as the recorder. A question is posed with many answers and
students are given time to think about answers. After “think time”, members of
the team share responses with one another round robin single. The recorder writes
down the answers of the group members. The person next to the recorder starts
and each person in the group in order give an answer until time is called.
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e) Group Discussion and Quizzes
The students work together to learn and are responsible for their
teammates learning as well as their own. It is emphasizes having team goals and
success dependent on the learning of all group members. The teacher begins by
presenting the lesson to the students for one or two periods of instruction keeping
the focus of the lesson directly linked to group assignments and individual
quizzes.
Based on the explanation above, it can be concluded that, a teacher who
uses cooperative learning has a number of responsibilities such as planning the
lesson, activities, and evaluation, grouping students, arranging physical
placements of students, monitoring group activities and helping when necessary.
Besides, students also have responsibilities to get activity involved in the learning
activities, give positive contributions to the success of their group, and help each
other to reach the learning goals. However, the implementation of those activities
is not always same in all learning process and it tends to be flexible. It means that
the activities can be suited with certain material or purpose of learning.
33
B. Theoretical Framework
This research began by identifying the teachers’ perception of effective
techniques by using questionnaire. After that, the researcher describes the
technique that teachers applied during teaching and learning process. After that,
the researcher did an interview with the teachers regarding the effective
techniques in teaching reading. Then, the research did an observation in the
classroom. The conceptual framework of this research is as follows.
Teachers'
Methods
Analysis
Organize and
Prepare
Read Through
All The Data
Coding The
Data
Interrelating
Description
Figures 2: Theoretical Framework
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CHAPTER III
RESEARCH METHODOLOGY
This chapter outlines and discusses the procedures and the methodology that
was used in the research. It focuses on research method, research subject, research
instrument, data collection procedure, and data analysis technique.
A. Research Method
This research, the researcher used a qualitative research. This research
method was used to obtain information concerning the teachers’ methods in
teaching reading comprehension skill. Bogdan and Taylor (2006:92) stated that,
qualitative is research procedure that result a descriptive data which is written
words or saying words from people who define descriptive research as research
which intends to collect information about anything that happen in that place
according to the naturalistic occasion.
Here, the researcher came to the school as non-participant to observe
directly and then took the data from an interview with the teachers which
concerning the research focus of this research.
B. Research Setting
1. Research Location
The research was conducted in MTs Negeri 1 Makassar which located in
Jl. Andi Pangeran Pettarani No. 1A Makassar.
2. Research Time
This research was conducted on September, 2017. It was conducted for
two meetings for the third teachers, started on September 16 – 28, 2017.
Figure 1: Classroom reading performance
34
35
C. Research Subject
The researcher observes the teachers who teach English in the seventh,
eighth, and ninth grade in MTs Negeri 1 Makassar. The subject under
investigation consists of 3 teachers. They are female.
D. Research Instrument
Research instrument is the tools or facilities used by the researcher to
collect the data. The result of the research was better, more accurate, complete and
systematic. An instrument could be form of questionnaire, observation, interview
guided, and test. This research, the researcher used questionnaire, interview and
observation checklist.
1. Questionnaire
The researcher observed the teachers by using a questionnaire. The
questionnaire was developed with the research objective. It was detailed enough
to cover all the objectives, because it consists of three sections. First section asked
about the background information of the teachers which consists of 6 questions.
Second section asked about teaching in a particular class of the teachers which
consists of 5 questions. And, third section asked about teaching reading which
consists of 7 questions.
2. Interview
The interview was conducted to gain the data about the teachers’ methods
in teaching reading comprehension skill that have mentioned in the questionnaire
before. Also, this instrument helps the researcher to get deep information about
the teachers’ methods.
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3. Observation
The observation was prepared to collect information on how reading
lessons was conducted. Observation was mostly focused on reading instruction
stages; before reading (pre-reading strategies), during the lesson (while-reading
strategies) and after the lesson (post-reading strategies). According to Enon,
(1998), observation uses a few subjects and can be used in all studies. He pointed
out that the researcher must know what to look for, what to monitor keenly and
record it for future analysis. The researcher used this tool to find out teachers’
integration of the teachers’ perceptions of effective techniques and the
implementation of the effective techniques in teaching reading in their own
classroom.
E. Data Collection Procedure
The procedure of collecting data was achieved by these ways: Firstly, the
researcher made a questionnaire and an interview guide about teachers’ methods
in teaching reading comprehension skill. Secondly, the researcher analyzed the
result of questionnaire and an interview guide. Thirdly, the researcher made a
summary as a conclusion of the research that has been done. This process lasts
two weeks on September 16-28, 2017.
F. Data Analysis Technique
Miles and Huberman (1994: 10) stated that, qualitative data analysis
consists of three concurrent streams or activity: data reduction, data display, and
conclusion drawing/verification.
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In data reduction, the researcher reduced all information that has been
obtained. It is indeed to focus on issues which related to the research focus of this
research. The researcher sort the data by choosing which data are interesting,
important, useful, and new. In data display, the data which has been reduced were
then organized and compressed. In drawing/verification, after the researcher
conducted a thorough analysis of the data obtained, then the researcher found a
way to construct the data obtained into a new science.
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CHAPTER IV
FINDINGS AND DISCUSSIONS
This chapter discusses two sections, they are findings and discussions. The
findings of the research deal with the result of data analysis about the teachers’
methods in teaching reading comprehension skill. Meanwhile, the discussion
covers interpretation of the findings and further information was given.
A. Findings
This part, the researcher presents the data that have been collected during
the research. Here the researcher answers the research focus that stated
previously, it is about what are the teachers’ methods in teaching reading
comprehension skill in their own class in MTs Negeri 1 Makassar?
1. English Teacher of The Seventh Grade
Based on the result of the questionnaire, the researcher found that English
lesson of the seventh grade in MTs Negeri 1 Makassar was handling by the
permanent teacher with level education as a bachelor of English and have been
working as an English teacher more than 20 years in MTs Negeri 1 Makassar. She
said when teaching English in the class especially reading the problems that often
occurred is the students’ ability in understanding material, because most of the
students stand on average ability. In teaching English in the class the teacher have
reading instruction and/or do reading activities with the students only a half time
per meeting, because in MTs Negeri 1 Makassar there is no specific subject-
division. Therefore, reading is included in English lesson and does not become an
independent lesson.
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The teacher mentioned that when have reading instruction and/or do
reading activities with the students, the teacher often teach reading as a whole-
class activity or use individualized instruction for reading and never creates same-
ability groups. It aims to make the smart students will not dominate, so that, the
weak students will not become interior and passive. Also, the teacher always
creates mixed-ability groups and sometimes creates group based on other criteria
so that, the students will not feel any discrimination in teaching and learning
process in the classroom.
When have reading instruction and/or do reading activities with the
students, the teacher generally directed students to read aloud to the class, ask
students to read silently, and give students time to read books/material about once
or twice in a week. Sometimes, the teacher asks students to read aloud to the
whole class and ask student to read aloud in small groups or pairs about once or
twice in a month. And never ask students to read along silently while other
students read aloud. It aims to make the students feel cared for and appreciated
while performing in front of the class.
In addition, when the teacher have reading instruction and/or do reading
activities with the students, the teacher use textbook or a reading series and
workbooks or worksheets as a resources about once or twice in a week.
Meanwhile, use computer software for reading instruction, reading material on the
internet, a variety of books, and material from another subject about once or twice
in a month. And it should be underlined that the teacher never uses newspapers or
magazines as resources, because the language used in both is academic words.
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Then, it would be difficult for students of the seventh grade to understand what is
written in the reading text.
Dra. Hj. Ida Zubaidah as an English teacher of the seventh grade perceives
that to improve students’ understanding in learning reading she applies a teaching
technique which is very effective namely Numbered Heads Together. Mentally
the seventh grade students tend to difficult to be active in learning activities. They
sometimes feel awkward, afraid being wrong, and do not have enough confidence
to appear in front of the class. By applying this model, students have equal
opportunities in learning. The laziness thinking of each individual will slowly
decrease, because these model students are required to have their own thinking
about the lessons that are being carried out. In addition, this model also teaches
students how to respect each other. Where when a student is conveying his or her
thoughts related to teaching materials, the other students should be silent and pay
attention.
2. English Teacher of The Eighth Grade
Based on the result of the questionnaire, the researcher found that, English
lesson of the eighth grade in MTs Negeri 1 Makassar was handling by the
permanent teacher with level education as a Magister of English and have been
working as an English teacher about 15 years in MTs Negeri 1 Makassar. She
said, when teaching English in the class especially reading the problems that often
occurred is the students’ ability in understanding materials, because most of the
students stand on average ability. In teaching English in the class the teacher has
reading instruction and/or do reading activities with the students only a quarter
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time per meeting, this is because reading is not an independent lesson in MTs
Negeri Model Makassar.
The teacher mentioned that, when have reading instruction and/or do
reading activities with the students, the teacher always creates mixed-ability
groups. It aims to make the weak students can learn a lot of things from the smart
students. Also, the teacher often teach reading as a whole-class activity, create
groups based on other criteria, and use individualized instruction for reading. It is
depending on the classroom situation at that time. Even, the teacher often teach
reading with create same-ability groups. It aims to make the weak students will
not depend on the smart students, so that, they can be motivated to be like the
smart students.
When have reading instruction and/or do reading activities with the
students, the teacher generally directed students to read aloud to the class, ask
students to read aloud to the whole class, ask students to read aloud in small
groups or pairs, ask students to read silently, ask students to read along silently
while other students read aloud, and give students time to read books/material
about once or twice in a week. It aims to make students understand material in a
various variations of learning and to build self-confidence the students while
performing in the classroom.
In addition, when have reading instruction and/or do reading activities
with the students, the teacher use textbooks or a reading series, workbooks or
worksheets, a variety of books, and material from another subject about once or
twice in a week. Meanwhile, use computer software for reading instruction and
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reading material on the internet (web pages) about once or twice in a month. So,
the use of learning resources also depends on the material being taught.
Hj. Wahyuni Rachman, S.Pd, M.Pd. as an English teacher of the eighth
grade in MTs Negeri 1 Makassar staid that, most students still have difficulties in
comprehend the text they are reading. They have to read the text over and over in
order to get the general understanding of the text. Answering reading
comprehension test will be time consuming if they use inappropriate technique.
Also, not every detail of information in the text is needed to answer the reading
questions but students usually read the reading text word by word. Reading a text
word by word also makes them quickly forget what they have read.
Current practice on the reading comprehension shows that most students
will read the whole reading text first, and then they will read the questions
following the text. They will move to the text once more to find the answer of the
questions, while in fact, they only have limited time to answer all questions.
Furthermore, students are often confused by unfamiliar words that may appear in
the text. They try hard to catch or guess what exactly the meaning of the word is.
Somehow, not all of the difficult words are needed in answering the questions. In
fact, reading is not about knowing the meaning of each word is there in the text
but how to build schema or schemes.
Referring of the students’ difficulties in reading comprehension, to
increase students’ ability Hj. Wahyuni perceives that ‘Skimming Method’ as an
appropriate method in teaching. According to her, skimming method is very
relevant to the eighth grade, because students have experience in learning reading
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during in the seventh grade. Based on the basic knowledge, it is necessary to
apply the skimming method to develop students’ ability in understanding the
material well in a short period of time.
3. English Teacher of The Ninth Grade
Based on the result of the questionnaire, the researcher found that English
lesson of the ninth grade in MTs Negeri 1 Makassar was handling by the
permanent teacher with level education as a Magister of English and have been
working as an English teacher about 20 years in MTs Negeri 1 Makassar. She said
when teaching English in the class especially reading the problems that often
occurred are the students’ ability in understanding material, because most of the
students stand on average ability. In teaching English in the class the teacher has
reading instruction and/or do reading activities with the students only a half time
per meeting, this is because reading is not an independent lesson. But, it is
includes in English lesson.
The teacher mentioned that when have reading instruction and/or do
reading activities with the students, the teacher often teach reading as a whole-
class activity or use individualized instruction for reading and never creates same-
ability groups, because if the students themselves choose a friend to be their group
mate then the smart student will certainly choose students who have the same
level with them. Then, teaching and learning process will not be effective for the
whole students in the classroom because the smart students will dominate and the
weak students will become interior and passive. To avoid it the teacher always
creates mixed-ability groups and sometimes creates group based on other criteria
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so that the students are more motivated and active to participate in teaching and
learning process.
When have reading instruction and/or do reading activities with the
students, the teacher generally directed students to read aloud to the class, ask
students to read silently, and give students time to read books/material about once
or twice in a week. Sometimes, the teacher asks students to read aloud to the
whole class and ask student to read aloud in small groups or pairs about once or
twice in a month. Besides, to make students understand the material, this is also a
tactic so that student will not feel bored with giving the same direction for each
meeting. The teacher never asks students to read along silently while other
students read aloud. It aims to make the students feel appreciated while
performing in front of the class.
In addition, when the teacher have reading instruction and/or do reading
activities with the students, the teacher use textbook or a reading series and
workbooks or worksheets as a resources about once or twice in a week.
Meanwhile, use computer software for reading instruction, reading material on the
internet, a variety of books, and material from another subject about once or twice
in a month. The use of diverse learning resources is actually very helpful for the
students in learning. Students are likely to gain a lot of knowledge if they have
many learning resource. But basically, the use of learning resource depends on the
material being taught.
St. Fatmawati S. S.Pd, M.Pd. as an English teacher of the ninth grade in
MTs Negeri 1 Makassar asserts that students need the appropriate reading
45
technique in order to get the messages or the information lies inside the texts.
Reading involves higher order thinking skills and to be much more complex than
decoding specific words since English becomes the subject that is faced in the
National Examination. Reading becomes very essential because most of the
questions in the National Examination are about reading comprehension. In order
to pass the National Examination, the students should be able to answer these
reading comprehension questions. Therefore, the teachers are required to apply
some effective techniques that truly effective in order to develop students’ ability
in learning English especially reading. And Mrs. Fatmawati perceives that
Numbered Heads Together is one of the many methods of teaching reading that is
truly effective enough to apply in the ninth grade.
B. Discussions
This research was aimed to determine teachers’ methods in teaching
reading comprehension skill in MTs Negeri 1 Makassar. The questionnaire was
used as the instrument in this research while the interview and observation was
used to confirm the implementation of teachers’ perception of effective techniques
in teaching reading in their own class.
From the explanation in findings, it can be drawn conclusion that there
are two kinds of methods in teaching reading comprehension skill was applied by
the English teachers of MTs Negeri 1 Makassar, namely NHT or Numbered
Heads Together and Skimming Method. Where, Numbered Heads Together was
used by the English teacher of the seventh and ninth grade. And Skimming
Technique was used by the English teacher of the eighth grade.
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1. Numbered Heads Together
Numbered Heads Together is a cooperative learning strategy that holds
each student accountable for learning the material. In this method each student of
groups gets the number and their own tasks, but they should decide the best and
the appropriate answer for the group by considering each answer of the members
of the group. Numbered Heads Together developed first by Spencer Kagan (1993)
to involve more student in learning material which consist in lesson and to know
their language about the material given.
Students are placed in groups and each person is given a number (from
one to the maximum number in each group). The teacher poses a question and
students "put their heads together" to figure out the answer. The teacher calls a
specific number to respond as spokesperson for the group. By having students
work together in a group, this strategy ensures that each member knows the
answer to problems or questions asked by the teacher. Because no one knows
which number will be called, all team members must be prepared.
This cooperative learning strategy promotes discussion and both individual
and group accountability. This strategy is beneficial for reviewing and integrating
subject matter. Students with special needs often benefit when this strategy is
used. After direct instruction of the material, the group supports each member and
provides opportunities for practice, rehearsal, and discussion of content material.
Grouping learning methods encourage students to take greater responsibility for
their own learning and to learn from one another, as well as from the instructor
(Terenzini & Pascarella, 1994).
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Based on the observations conducted by the researcher during in teaching
and learning process, the researcher found that in implementing this teaching
method there are several phases performed by the teachers in the class, they are:
a. Phase I: Numbering
In this phase the teacher divides the students into some group consist of 3
or 5 person and each member of groups given number from 1 to 5.
b. Phase II: Asking Question
Pose a question or a problem to the class and give the groups fifteen
minutes to think about the question.
c. Phase III: Heads Together
The students put their heads together to decide one appropriate answer and
making sure that every members of the group know the agreed upon
answer.
d. Phase IV: Answering the Question
The teacher calls a number randomly. And the student with that number
raises their hands and answers the question as group representative.
When teaching and learning process are done, the researcher draws
conclusions regarding the advantages and disadvantages of the teaching method
that were implemented. The advantages in implementing this method are students
have an equal opportunity to express their opinions related the material, students
have an equal opportunity to answer the questions related the material, students
build such as good teamwork as a group, and learning outcomes become higher.
Meanwhile, the disadvantages in implementing this teaching method are the smart
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student will tend to dominate and it can make the weak students have interior and
passive attitude, there are students just simply copy the work of smart students
without having an adequate understanding, and not all members of the group
called by the teacher.
2. Skimming Method
One of the most important points to keep in mind when teaching reading
comprehension is that there is not one type of reading but several depending on
one reason for reading. Students will never read efficiently unless they can adapt
their reading speed and technique to their aim when reading. Careful reading
when it is done in a very long text would be boring and wasting time. Particularly,
when the reading is aimed to answer some questions testing on the students’
comprehension of the text, it would be ineffective if they still use careful reading.
Skimming can be used in this kind of case.
Skimming is a reading technique meant to look for main or general ideas
in a text, without going into detailed and exhaustive reading. Skimming to get an
overview is an important skill for students. They will find that more reading will
be assigned and suggested to them than is humanly possible to read intensively.
By skimming to get the gist of the material, the students are able to cover all of it.
However, be certain that they do not skim materials that require careful reading.
Skimming should probably not be done competitively, as more is involved
then eye movements. Students can be asked to locate facts that are expressed in
sentences rather than in single words; or they can be asked to say briefly what the
text is about, or given specific questions that can be answered by glancing quickly
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through the text. To answer the questions following the text, the students can
answer by glancing quickly over the surface of the text, reading selected
important parts rapidly in order to get an overview of content and organization.
Some may argue that one of the obstacles in reading comprehension is
vocabulary mastery. In fact, it still can be overcome by implementing skimming
since in skimming, it's not essential to understand the meaning of each word in the
passage. It also saves time since students should only read only the parts of the
text that will help them answer the questions. Students should use their mind to
decode the location of the main ideas and concentrate in such a way that their
minds can focus on the topic of the text or what the text is about, without reading
and translating word by word. They also have to keep in mind that the materials
are not too difficult for them
Based on the observations conducted by the researcher during in teaching
and learning process, the researcher found that in implementing this teaching
method there are several important points that need to be understood, are:
a. Do not need to understand all the content of the text.
b. Read fast the whole text and do not repeat it.
c. Do not make a sound when read the text.
d. Do not read by pointing word per word, use eye speed.
e. Do not stop when not understand the vocabulary of the text.
f. Do not stop just to trace anomalies from other sources.
g. Underline the main points in the text and analyze it.
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When teaching and learning process are done, the researcher draws
conclusions regarding the advantages and disadvantages of the teaching method
that were implemented. The advantages in implementing this method are it will
make students aware of the benefits of the information available in reading
materials both authentic and inauthentic because this method also prepares the
students to be independent reader. And, it will make students aware of reading
strategy is used to find the stated and unstated information in certain text as this
method does not only focus on asking the students to do reading test but also
focus on equipping the students with the technique used in different texts.
Meanwhile, the disadvantages of implementing this method are it will take time if
the teacher does not allocate the time appropriately. Moreover, if the students
have many problems in reading and the teacher does not prepare for the solution,
the teacher will need time to think of the various solutions. In addition, it will
possibly make the teacher need to prepare students to face the possibility of the
occurrence of many question type.
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CHAPTER V
CONCLUSIONS AND SUGGESTIONS
In light of above findings and discussions, this chapter presents
conclusions about teachers’ methods in teaching reading comprehension skill in
MTs Negeri 1 Makassar. Suggestions are taken based on findings and conclusions
obtained in this research.
A. Conclusion
Relating to the discussion in the chapter IV of this research, the researcher
concluded that, there are two kinds of appropriate methods in teaching reading
comprehension skill implemented by the teachers, are:
Numbered Heads Together or NHT implemented by Dra. Hj. Ida
Zubaidah as an English teacher of the seventh grade and St. Fatmawati
S. S.Pd, M.Pd as an English teacher of the ninth grade.
Skimming Technique implemented by Hj. Wahyuni Rachman, S.Pd,
M.Pd as an English teacher of the eighth grade.
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B. Suggestions
Based on the result of the research, the researcher would offer some
suggestions it is hopefully can be useful;
1. For the teacher
This research can improve the quality of the English teacher in teaching
English especially reading. Teachers’ methods in teaching reading must be
implementing because this is a way to prove the effectiveness of the
proposed technique.
2. For the student
With the methods that use by the teachers, it hopes the students will more
understand about reading comprehension and enjoy the lesson.
3. For the readers
It can be used to bring positive impacts for the readers to improve their
knowledge about what kinds of methods that should be apply in teaching
reading with easy ways.
4. For the researcher
For the researcher, the research will be used as one of study reference
which can be apply in teaching and learning process when she became a
teacher in the future.
5. The next researcher
For the next researcher in the same topic, the researcher wishes this
research hopefully can be an input to their research.
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APPENDIX 1
QUESTIONNAIRE
Teacher Questionnaire
Main Survey 2017
Identification Label
Teacher Name :
Teacher ID :
Date :
TEACHER QUESTIONNAIRE
A. Background Information
These questions are about you, your education and the time you have spent in
teaching. In responding to the questions, please mark the appropriate box.
1. What is your gender?
Female Male
2. How old are you?
Under 25 25-29 30-39 50-59 60+
3. What is your employment status as a teacher at this school?
Permanent teacher (PNS)
Non-permanent teacher (Honorer)
4. What is the highest level of formal education that you have completed?
Associate’s Degree Magister
Bachelor Doctor
5. How long have you been working as a teacher?
1-5 years 16-20 years
6-10 years More than 20 years
11-15 years
6. How long have you been working as a teacher at this school?
1-5 years 16-20 years
6-10 years More than 20 years
11-15 years
B. Your Teaching in a Particular Class at this School
The following questions ask you about the information related to the particular
class you are teaching.
7. What is the actual name of the subject you teach in your class?
Please write the name of the subject as it is used within this school.
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
8. Is the subject that you teach in this class appropriate with your academic
training?
Yes No
9. What grade do you teach at this school?
I II III
10. How many students are in your class?
Please write a number.
11. How would you describe the ability of students in your class?
Please mark one choice in each row.
Much lower
than average
ability
Slightly
lower than
average
ability
Average
ability
Slightly
higher than
average
ability
Much higher
than average
ability
C. Teaching Reading in your Class
These questions are about how you teach in the class, the teaching methods you
use, and the impact of the methods you use on students.
12. In teaching English in your class, how often do you have reading instruction
and/or do reading activities with the students?
Full time / meeting
Half time / meeting
Quarter time / meeting
13. When you have reading instruction and/or do reading activities with the
students, how often do you organize students in the following ways?
Check one column for each statement.
N
o
Teacher’s Teaching
Way
Always or
Almost
Always
Often Sometimes Never
1 I teach reading as a
whole-class activity
2 I create same-ability
groups
3 I create mixed-ability
groups
4 I create groups based
on other criteria
5 I use individualized
instruction for
reading
14. When you have reading instruction and/or do reading activities with the
students, how often do you use the following resources?
Check one column for each statement.
N
o Reading Material Resources
Once or Twice
a Week
Once or Twice
a Month
Never or
Almost
Never
1 Textbooks or a reading series
2 Workbooks or worksheets
3 Newspapers or magazines
4 Computer software for
reading instruction
5 Reading material on the
internet (Web pages)
6 A variety of books
7 Material from another subject
15. When you have reading instruction and/or do reading activities with the
students, how often do you do the following?
Check one column for each statement.
N
o
Once or Twice
a Week
Once or Twice
a Month
Never or
Almost Never
1 Read aloud to the class
2 Ask students to read
aloud to the whole class
3 Ask students to read
aloud in small groups or
pairs
4 Ask students to read
silently
5 Ask students to read
along silently while
other students read
aloud
6 Give students time to
read books / material
16. In teaching English, especially reading. Is there any method you use and you
already believe that it is really good to use in teaching?
Yes No
17. What is the method do you mean?
Please write the name of method in teaching.
_______________________________________________________________
_______________________________________________________________
18. What makes you believe that your method in teaching is great to use?
Please write your opinion about it.
_______________________________________________________________
_______________________________________________________________
This is the end of the questionnaire.
Thank you very much for your cooperation!
APPENDIX 2
INTERVIEW
INTERVIEW
1. What are the difficulties that you often faced in teaching English especially
reading?
2. Based on the questionnaire before (question 13), you mentioned that when you
have reading activity you often organize students in some different teaching
way. Why?
3. Based on the questionnaire before (question 14), you mentioned that when you
have reading activity you often used various resources. Why?
4. Based on the questionnaire before (question 15), you mentioned that when you
have reading activity you often give students various directions. Why?
5. Based on the questionnaire before (question 16), you mentioned that
Numbered Heads Together / Skimming Method is a great method to apply in
teaching reading. Could you explain in more detail?
APPENDIX 3
TRANSCRIPT OF INTERVIEW
TRANSCRIPT OF INTERVIEW
1. Respondent 01
R : Biasanya dalam mengajar “Reading” kesulitan apa yang sering Ibu
hadapi?
T : Seperti yang sudah saya sebutkan di questionnaire ta toh kalo
kemampuannya siswa kelas VII berada pada kemampuan rata-rata.
Kemampuan siswa dalam memahami materi adalah kesulitan terbesar,
ditambah lagi jam mengajar bahasa inggris yang menurut saya kurang.
Karena kan “reading” bukan mata pelajaran tetap. Itu  cuma sub materi
dari bahasa inggris saja.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 13), Ibu
menyebutkan bahwa ketika Ibu sedang memiliki materi “Reading” Ibu
sering mengorganisir siswa dengan cara mengajar yang berbeda. Kenapa
bisa begitu, Bu?
T : Oh. Ini yang 5 poin ini? Jadi, saya mengorganisir siswa dengan cara
mengajar yang berbeda karena memang sasaran ngajarnya Ibu kan siswa,
makanya sebisa mungkin aktifitas belajar itu lebih banyak di siswa, Ibu
fungsikan dirinya Ibu sebagai fasilitator saja. Dan poin ke-3 dari table
pertanyaan 13 ini Ibu tidak pernah lakukan supaya siswa yang pintar itu
tidak mendominasi, jadi siswa yang kurang itu tidak kayak patung ji di
kelas atau saking diam ji dia kerja. Dan poin ke-2 ini sering Ibu lakukan
karena Ibu tidak mau kalo ada siswa merasa ada diskrimanasi antara
dirinya dengan siswa yang lainnya dalam proses belajar mengajar di
kelas.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 14), Ibu
menyebutkan bahwa ketika Ibu sedang memiliki materi “Reading” Ibu
selalu menggunakan sumber belajar yang berbeda. Alasannya?
T : Tujuannya ibu gunakan resources yang berbeda supaya wawasannya
siswa juga semakin bertambah, jadi dalam pikirannya itu tidak monoton
bilang buku paket bahasa inggris to’ ji saja yang jadi sumber
pelajarannya. Banyak ji yang bisa. Apalagi kan K13 itu memang
menuntut guru untuk jauh lebih kreatif juga menggunakan IPTEK untuk
ngajar. Dan beberapa di list mu itu tidak Ibu gunakan karena menurutnya
Ibu bahasa yang digunakan itu lumayan tinggi. Takutnya siswa nanti
tidak ngerti jadi Ibu lebih pilih menggunakan resource yang mudah
dipahami siswa.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 15), Ibu
menyebutkan bahwa ketika Ibu sedang memiliki materi “Reading” Ibu
sering memberikan siswa arahan yang berbeda. Kok begitu, Bu?
T : Ohh. Seperti yang Ibu bilang tadi sebisa mungkin aktifitas belajar itu
lebih banyak di siwa, Ibu hanya sebagai fasilitator saja. Jadi, tujuannya
itu supaya siswa sebagai sasaran ngajar Ibu itu aktif ki di kelas. Tidak
sekedar hadir dan diam. Jadi, siswa bisa jadi merasa diperhatikan toh
dengan sering-sering melibatkan siswa dalam proses belajar.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 16), Ibu
menyebutkan bahwa Numbered Heads Together adalah metode yang
bagus untuk diterapkan. Bisaki jelaskan lebih detail tentang ini, Bu?
T : Biasanya kan mentalnya siswa itu ciut. Apalagi siswa kelas tujuh yang
cenderung sulit untuk aktif dalam belajar. Karena mereka biasanya
canggung, ataukah takut ki menjawab salah, dan tidak terlalu percaya
diri untuk tampil di kelas. Kan teknik ngajar ini kan control class-nya ada
pada siswa, jadi mau tidak mau siswa harus siap dengan pemikiran-
pemikirannya. Jadi, itu kebiasaan malas berpikir perlahan-lahan akan
berkurang dengan diterapkannya metode mengajar ini. Ditambah lagi
kelebihannya teknik pembelajaran ini karena bisa menumbuhkan sikap
saling menghargai. Jadi, ketika seorang siswa tampil di kelas siswa lain
harus memperhatikan siswa tersebut. Begitu, Nak.
2. Respondent 02
R : Biasanya dalam mengajar “Reading” kesulitan apa yang sering Ibu
hadapi?
T : Saya kira semua guru juga pasti akan keluhkan persoalan kemampuan
siswa dalam memahami materi dengan baik. Apalagi bahasa inggris kan
bahasa asing. Dan dalam satu kali pertemuan itu, biasanya aktifitas
reading untuk kelas VIII dilakukan paling banyak seperempat waktu dari
waktu yang tersedia, itu pun kalo sekali pertemuan itu juga ada. Karena
hanya skill speaking yang menjadi mata pelajaran di sekolah ini,
sedangkan reading, writing atau pun listening menjadi sub materi dari
pelajaran bahasa inggris itu sendiri.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 13), Ibu
menyebutkan bahwa ketika Ibu sedang memiliki materi “Reading” Ibu
sering mengorganisir siswa dengan cara mengajar yang berbeda. Kenapa
begitu, Bu?
T : Hampir semua kegiatan reading saya lakukan dengan create mixed
ability, ini supaya siswa yang kurang bisa belajar banyak kepada siswa
yang pintar. Tapi, kadangkala saya juga mengoranisir siswa dengan
teaching way yang berbeda. Ini tergantung bagaimana sikon kelas dan
materi yang akan diajarkan. Dan saya juga sering mengorganisir siswa
dengan create same ability supaya siswa yang kurang tidak selalu
bergantung kepada siswa yang pintar.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 14), Ibu
menyebutkan bahwa ketika Ibu sedang memiliki materi “Reading” Ibu
selalu menggunakan sumber belajar yang berbeda. Alasannya?
T : Karena tidak semua materi reading yang saya ajarkan mempunyai
resource yang sama. Makanya itu, saya menggunakan banyak resources
tapi itu sesuai dengan materi yang akan diajarkan.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 15), Ibu
menyebutkan bahwa ketika Ibu sedang memiliki materi “Reading” Ibu
sering memberikan siswa arahan yang berbeda. Kok begitu, Bu?
T : Oh. Ini supaya siswa bias memahami materi dengan berbagai macam
arahan yang diberikan. Karena biasanya ada siswa yang bisa menerima
pemahaman ketika disampaikan langsung ketimbang harus membuka
buku kemudian membacanya. Selain itu, ini juga bertujuan untuk
membangun kepercayaan siswa ketika harus tampil di depan kelas.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 16), Ibu
menyebutkan bahwa Skimming Technique adalah metode yang tepat
untuk diterapkan. Bisaki jelaskan lebih detail tentang ini, Bu?
T : Jadi, kebanyakan siswa cenderung sulit dalam memahami bacaan yang
mereka baca. Dan ketika menjawab pertanyaan terkait teks bacaan, akan
membutuhkan waktu yang lama ketika mereka menggunakan teknik
yang tidak sesuai. Dan juga, tidak semua yang ada dalam bacaan adalah
sesuatu yang penting. Lantas bila siswa membaca semua teks bacaan
pada akhirnya mereka akan lupa sendiri apa isi bacaan paragraph satu
misalnya. Kebanyakan siswa juga ketika diberikan teks bacaan beserta
pertanyaan, biasanya mereka baca dulu semua teks bacaan trus ke
pertanyaan kemudian untuk menemukan jawabannya, mereka akan
kembali mengulang membaca bacaan tersebut. Ini akan sangat memakan
waktu yang lama. Belum lagi kalo misalnya dalam bacaan ada kata-kata
yang mereka tidak tahu artinya, otomatis akan stuck di situ dulu untuk
cari tau ki apa arti kata tersebut. Semakin menambah waktu lagi.
3. Respondent 03
R : Biasanya dalam mengajar “Reading” kesulitan apa yang sering Ibu
hadapi?
T : Saya kira kesulitan yang dihadapi guru bahasa inggris kelas 1 dan 2, juga
sama dengan saya. Selain karena siswanya, juga karena jam
mengajarnya. Seandainya bahasa inggris yang diajarkan secara umum
mungkin tidak terlalu berpengaruh, tapi kalo untuk reading waktu yang
disita dalam satu kali pertemuan sangat sedikit.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 13), Ibu
menyebutkan bahwa ketika Ibu sedang memiliki materi “Reading” Ibu
sering mengorganisir siswa dengan cara mengajar yang berbeda. Kenapa
bisa begitu, Bu?
T : Siswa kelas 3 itu agak sensitive. Ketika misalnya ada pembagian
kelompok trus siswa memilih berdasarkan keinginnanya siswa yang lain
tentu merasa tidak adil. Karena siswa yang pintar tentunya lebih memilih
untuk bersama teman yang menurutnya memiliki kemampuan yang sama
dengannya. Kalo sudah seperti ini, pelajaran tidak akan efektif untuk
keseluruhan siswa. Dikarenakan, siswa yang pintar tentu akan
memegang kendali selama proses belajar mengajar berlangsung. Dan
siswa yang kurang pasti lebih memilih untuk diam dan menyaksikan
proses belajar mengajar saja. Untuk menghindari hal tersebut maka dari
itu saya selalu mengorgnisir siswa dengan teaching way yang bisa
melibatkan keseluruhan siswa supaya semua siswa lebih termotivasi dan
aktif untuk berpartisipasi dalam proses belajar mengajar.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 14), Ibu
menyebutkan bahwa ketika Ibu sedang memiliki materi “Reading” Ibu
selalu menggunakan sumber belajar yang berbeda. Alasannya?
T : Agar sumber belajar siswa juga tidak itu itu terus saja. Siswa bisa belajar
banyak dari sumber belajar lain selain buku paket. Tapi, biasanya
penggunaan resource itu tergantung dari materi yang akan diajarkan.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 15), Ibu
menyebutkan bahwa ketika Ibu sedang memiliki materi “Reading” Ibu
sering memberikan siswa arahan yang berbeda. Kok begitu, Bu?
T : Selain untuk membuat siswa memahami materi saat itu, tentu juga ini
merupakan sebuah taktik agar siswa tidak merasa bosan dengan
pemberian arahan yang sama untuk setiap pertemuan.
R : Berdasarkan questionnaire sebelumnya (pertanyaan 16), Ibu
menyebutkan bahwa Numbered Heads Together adalah metode yang
tepat untuk diterapkan. Bisaki jelaskan lebih detail tentang ini, Bu?
T : Iya, karena siswa itu membutuhkan teknik belajar “reading” yang tepat
supaya pesan atau informasi yang terkandung dalam teks bacaan bisa
diketahui dengan mudah. Apalagi reading itu melibatkan kemampuan
berpikir tingkat tinggi dan kompleks ditambah lagi dalam ujian nasional
kebanyakan reading isinya. Untuk mendapatkan nilai yang baik, tentunya
siswa harus menjawab soal-soal reading yang muncul di ujian nasional.
Maka dari itu saya memilih teknik ini karena memang tujuan utamanya
teknik ini adalah siswa sebagai pusat belajar. Jadi, siswa dituntut lebih
aktif.
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